IAM’S QUALITY ASSURANCE

III. Assessment processes
III.1. Background

Institute and Academy for Multimedia - IAM (referred to in the following text as IAM) is a student-center with students from a diverse range of backgrounds. Assessment in the IAM is designed to provide appropriate opportunities for learners to demonstrate their achievement of the desired learning outcomes.

Assessment in the IAM has two main purposes:

a. to evaluate whether, and to what extent, students have achieved the desired learning outcomes of their programme in order to record that achievement for the award of credit (summative assessment); and

b. to provide opportunities for students to receive feedback on their learning, in order that they can improve (formative assessment).

Assessments which are designed to contribute to grades (summative assessments) will always include an element of formative feedback to students. Purely formative assessments of students’ progress,

which do not contribute to grades, will provide additional opportunities for feedback at appropriate points during a module.

Assessment in the IAM will be based on identified learning outcomes, which express threshold levels of achievement. 

Assessment is linked to student learning. The way in which students approach their learning is determined by the means which will be used to assess them. Therefore assessment procedures should encourage learning and not simply measure it.
All assessment in the IAM is expected to work clearly within the Assessment Code of Practice
.

III. 2. Policy Statement

Assessment practice in the IAM will meet the following principles:

- assessment will be a central part of curriculum design for each module, and be clearly described in the curriculum. (( Learning Unit Narrative
  - to je del učnega načrta oz. izvedbeni načrt ))
- assessment practice will follow the published practice description;

- assessment will be designed to encourage meaningful learning by students;

- assessment will be clearly and appropriately aligned with learning outcomes;

- assessment design and practice will be appropriate to the diversity of students;

- students will receive prompt, useful and clear feedback on their performance;

- assessment design and practice will aim for fairness and consistency;

- assessment practice and grading will be based on criteria

- the nature of the assessment process, the assessment criteria and the way in which feedback will be given will be made clear to students at the start of each module; and

- assessment will be designed to avoid an overload on students and staff.

Further explanation of each of these principles is offered in the Annex attached.

ANNEX

PRINCIPLES OF ASSESSMENT EXPANDED

1. Assessment will be a central part of curriculum design for each module, and clearly described in the curriculum. Learning Unit Narrative (LUN)

Assessment is an integral part of the learning experience of students, and as such will be a major part of curriculum design. The purposes of assessment are both summative and formative: we assess students to make judgements on their level of achievement, in order to award them credit, and we also use assessment to help students understand what they have done well, and what they could improve.

Since students pay most attention to learning that which they believe will be assessed, it is important that the summative assessment is designed into the curriculum at the outset, with clear links to the

intended learning outcomes, and not simply seen as something that’s added on. 
It is also important that adequate opportunities for formative assessment are built in to the curriculum.

The most important part of the LUN is the specification of the learning to be achieved, which is expressed as learning outcomes. In curriculum design this is defined first. The second step of curriculum design is to identify assessment methods which will effectively assess performance for each of the learning outcomes. This is a process which takes thought and imagination. 

2. Assessment practice will follow the published description

It is obviously important that the practices that students encounter are those that are expected from reading the published documentation. There

should be no deviation from the published description unless the change has been considered, documented, and clarified with students.

3. Assessment will be designed to encourage meaningful learning by students

Research has demonstrated time after time that assessment has an enormous impact on both what and how students go about their learning.

If you teach students about how the body works, but then assess them on their knowledge of a list of anatomical parts, then that is what they will learn. So assessment has to be aligned with and reinforce what we really want students to learn.

We also know that assessment affects the way in which students go about learning. Students will also take a surface approach if they perceive that the assessment will actually reward a surface approach: if the assessment method simply asks for regurgitated knowledge that can be acquired by rote learning, then most students will take a surface approach in that module.

Designing assessment which supports meaningful learning of the intended outcomes is the first priority of curriculum design
.

4. Assessment will be clearly and appropriately aligned with learning outcomes

In designing assessment methods in each module, it’s important to start with clear learning outcomes.

Writing good learning outcomes is a difficult task, needing considerable thought and imagination.

Learning outcomes describe what the successful student will know, understand and be able to do as a result of passing the module. All the learning outcomes must therefore be assessed, and different

outcomes will probably need different assessment methods. The sorts of assessment method which is good for assessing subject knowledge, probably isn’t so good at assessing a generic skill such as teamwork, for example, well-designed modules with a range of learning outcomes are therefore likely to have a range of assessment methods.

The design of assessment is helped considerably when learning outcomes have been expressed as ‘performances’ rather than abstract qualities – it is harder to design assessment for an outcome like:

‘the student will be able to understand the major concepts….’ than for a statement like ‘the student will be able to list (or describe, or apply) the major concepts….’

5. Assessment methods will be appropriate to the diversity of students

There is considerable research work which suggests that students have preferred cognitive styles – that is to say that students, like other people, vary in the ways in which they best convey their

understanding. Some people are less comfortable than others at writing sustained text, for example, or at interpreting complex graphical representations. Some students are better at divergent than

convergent thinking, while in others it is the reverse. While the ability to use a range of cognitive styles might be desirable, in practice all of us are more limited more in some ways than others.

Within each subject it is important to recognise a tolerable range of diversity and to ensure that no particular group of students is disadvantaged by the constraints of a narrow range of assessment methods.

6. Students will receive prompt, clear and useful feedback on their performance

The purpose of assessment is not simply to make a judgement about a student’s achievement: it is the main means by which students understand how well they are doing, and where they need to improve.

When we assess summatively the output of that assessment is usually a grade – which at IAM is expressing using a 20-point scale
 (and locally translating into a 10-point scale ??). But a simple grade is insufficient as a means of feedback. It doesn’t help the student know anything about how to improve their performance. Students therefore need verbal feedback
. This could be given orally or in writing, but oral feedback cannot be revisited by either student or assessor, and is susceptible to misinterpretation. Written feedback is also susceptible to misunderstanding, but the text is available to be questioned, and reiterated if required.

There are good arguments for designing quite separate opportunities for formative assessment. One reason is that students act very strategically when they are being assessed for grades. In purely formative assessment situations students are more inclined to reveal more about where their weaknesses lie, and can thus learn more. Formative assessment of this kind can deliver very good learning gains with minimal input. The students themselves can provide much of this feedback through peer-assessment activities (students – and staff – are usually more comfortable using peer assessment in formative situations than in summative assessment). 

Students need to receive feedback promptly – that is, while the assessment task is still fresh in their minds and while any advice is still useful to them. This is another reason why feedback given through formative assessment experiences can be so valuable. Feedback on summative assessment results is usually only available at the module end, when it is too late for the student to make best use of it.

7. Assessment design and practice will aim for fairness and consistency

Students must have confidence that their achievement is being assessed fairly, without bias. IAM needs to be assured that the standards of academic achievement are being upheld and applied consistently. Wherever possible student work should be marked anonymously. It is recognised that there are some situations in which this simply cannot occur, and in these cases, extra care will need to be taken (and seen to be taken) to reduce the possibility of bias, unconscious or otherwise.

The best way of ensuring both consistency and maintenance of appropriate standards in marking would be to ensure that pieces of assessment work are marked by several well prepared assessors.

However this is unlikely to be possible due to the lack of available resources. 

Computer-marked examinations and tests must be used with care if they are contributing to summative assessment – they can only be used effectively in a limited range of assessment scenarios, and are not suitable for all learning outcomes in all subjects.

8. Assessment practice and grading will be based on criteria, and not norm-referenced

When we assess a group of students we are interested in judging how well they achieve the learning outcomes, and we grade their achievement against a common standard, represented as clearly written criteria. We do not assess how well individual students perform in comparison with others (normreferencing).

It is theoretically possible (but statistically unlikely) that all the students in one class might achieve at exactly the same level in relation to the criteria – there should be no intention to grade, or adjust grades, to fit a preconceived distribution pattern.

9. The nature of the assessment process, the assessment criteria and the way in which feedback will be given will be made clear to students at the start of each module

It is very important that both the process and the criteria for assessment are understood by students before (and during) the period of study on which they will be assessed.

Research confirms the common experience of teachers that assessment is the most powerful driver affecting what and how a student learns. For this reason the criteria must be clear to the students at the outset, in order that they recognise what is to be valued in the assessment. At the very least this means that criteria will be published and given to each student.

Unfortunately research also suggests that this is rarely sufficient – what is needed is for students to work with criteria in order to understand them. 

Students need to be clear not only about the criteria but also about the process of assessment. There are two benefits to this: the students are likely to have reduced anxiety and a clearer understanding of what is required of them; the staff workload can be reduced by making the specifics of the process as clear as possible, and therefore reducing the amount of poorly structured work submitted.

Students need to be clear about when they can expect feedback (and when not), and in what form feedback will be given.

10. Assessment will be designed to avoid an overload on students and/or staff

The need to keep teachers from being swamped by the amount of time they need to spend in assessment tasks will be obvious to any teacher. But it is important to be clear about why the danger of overload has arisen. As assessment is an integral part of student’s learning, there is a very necessary role for teachers in judging students’ achievement and in feeding back and discussing the results of their judgements with students. This is at the heart of the learning process, and will rightly occupy a significant part of a teacher’s time.

This problem can only be satisfactorily addressed by examining and adapting the assessment practices at systemic level – by looking at what outcomes are really important for assessment, avoiding duplication, etc. 

Academic Groups and Schools will need to be involved in revising assessment 

_______________________________________________________
SLOVENSKI DEL, KI USTREZA ANGLEŠKEMU; SE NE PREKRIVA DOBESEDNO, SLOVENSKI JE BOLJ DOLOČEN; ANGLEŠKI BOLJ SPLOŠEN; POTREBNO BO PREVESTI KONKRETNE SLOVENSKE ZADEVE KOT SO IZPITNI ROKI, VPISOVANJE OCEN; IZPITNI RED, MEDTEM, KO JE SAMO OCENJEVANJE ZNANJA IN POSTOPEK OCENJEVANJA PRI ANGLEŽIH DOSTI BOLJ KONKRETIZIRAN. – vse slednje je dtvar kuikuluma...
ALL TOGETHER WE HAVE A NEW QUALITY ASSURANCE WHICH IS NOT EXISTING YET IN SLOVENIA AND  IN ENGLAND!
PRAVILNIK o ocenjevanju znanja, v višjih strokovnih šolah Mojca, tudi to mi-pETERu prosim pošlji na mejl, to rabimo za »as is« - mi pa pišemo potem v skladu z visokošolskimi zakoni.. (saj verjetno so precej podobni).. Poleg tega bomo standarde ocenevanja postavili v kurikulumu in naš končni dokument po mešanica ;) MU predloge, SLO Zakona in kurikuluma.
(to je cel pravilnik!??)
I. SPLOŠNE DOLOČBE

1. člen

S tem pravilnikom se urejajo: ocenjevanje znanja študentov višjih šol, izpitni red, javne listine ter vodenje evidenc in dokumentacije v višjih strokovnih šolah.

II. OCENJEVANJE ZNANJA

2. člen

Z ocenjevanjem znanja se ugotavlja uspešnost študentov višjih šol (v nadaljnjem besedilu: študenti) pri izpolnjevanju obveznosti, določenih z izobraževalnim programom:

III. IZPITI IN DRUGE OBLIKE OCENJEVANJA, ZNANJA

3. člen

Znanje se ocenjuje z izpiti, vajami in seminarskimi nalogami.

Če je tako določeno z izobraževalnim programom, se znanje lahko ocenjuje tudi sproti po vsebinsko zaokroženih delih (delni izpit). Pri vajah se lahko ocenjujejo tudi grafični in tehnični izdelki, projektna dela, storitve, nastopi in podobno.

Znanje se ocenjuje tudi pri praktičnem izobraževanju.

4. člen

V višjih strokovnih šolah se opravljajo predmetni - izpiti in diplomski izpit. Diplomski izpit sestavljajo diplomsko delo in njegov zagovor, lahko pa tudi predmetni izpit, določen z izobraževalnim programom.

Študentu, ki želi med izobraževanjem prestopiti v drugo višjo strokovno šolo oziroma program za pridobitev, višje strokovne izobrazbe, se lahko določijo diferencialni izpiti.

5. člen

Pri predmetnem izpitu se ocenjuje znanje, določeno z izobraževalnim programom za posamezni predmet.

Pri diferencialnem izpitu se ocenjuje znanje, potrebno za nadaljevanje izobraževanja na šoli oziroma v programu, v katerega želi študent ali drug kandidat prestopiti.

Pri diplomskem izpitu se posebej ocenjuje diplomsko delo, zagovor diplomskega dela in predmetni izpit, če je določen z izobraževalnim programom.

6. člen

Znanje pri predmetnem in diplomskem izpitu, vajah in seminarjih ter pri praktičnem izobraževanju se ocenjuje z ocenami: odlično(10), prav dobro (9 in 8), dobro (7), zadostno (6) in nezadostno (1 do 5). Ocene od 1 do 5 so negativne, druge ocene so pozitivne.

Ne glede na določbo prejšnjega odstavka tega člena se opravljene vaje in seminarske naloge, ki so z izobraževalnim programom določene kot pogoj za opravljanje izpita, ocenjujejo z ocenama opravil(a), ni opravil(a).

Ocene, dosežene pri delnih izpitih, posameznih vajah in seminarjih se upoštevajo pri izračunu končne ocene. Če je vsak od delnih izpitov oziroma če so posamezne vaje ali seminarske naloge pozitivno ocenjene, je končna ocena povprečna ocena, izračunana iz posameznih ocen.

Končna ocena diplomskega izpita je povprečna ocena, izračunana iz pozitivnih ocen posameznih delov diplomskega izpita.

Diferencialni izpiti se ocenjujejo z ocenama: opravil(a), ni opravil(a).

7. člen

Ocene se vpisujejo v predpisano dokumentacijo v skladu z zakonom in tem pravilnikom.

V diplomo se vpiše poklic, ki si ga je pridobil, kdor je opravil vse obveznosti po izobraževalnem programu in diplomski izpit. Ocene se v diplomo ne vpisujejo.

V indeks in potrdilo o opravljenih izpitih se ne vpisujejo negativne ocene.

8. člen

Študent ima v študijskem letu pravico trikrat opravljati izpit oziroma delni izpit iz istega predmeta.

Študent, ki je izpit opravil, pa želi izboljšati oceno, ima pravico do enkratnega ponovnega opravljanja izpita. Upošteva se boljša ocena. 

9. člen

Izpiti se v skladu z izobraževalnim programom opravljajo ustno in pisno, lahko pa tudi samo ustno ali samo pisno.

10. člen

Znanje pri predmetnem izpitu in seminarski nalogi ocenjuje predavatelj višje šole, ki je predmet poučeval, če s tem pravilnikom ni drugače določeno.

Če je z izobraževalnim programom določeno, da se ocenjujejo tudi vaje, znanje oceni predavatelj višje šole na predlog inštruktorja, ki je vodil vaje.

Znanje pri praktičnem izobraževanju ocenjuje predavatelj višje šole na predlog mentorja in ob upoštevanju študentovega poročila o opravljenem delu.

Diplomski izpiti so javni. Znanje pri diplomskem izpitu ocenjuje izpitna komisija, ki jo imenuje ravnatelj in jo sestavljajo trije predavatelji višje šole.

Znanje pri diferencialnem izpitu ocenjuje predavatelj višje šole, ki poučuje predmet, iz katerega se opravlja izpit.

11. člen

Ne glede na določbo prvega odstavka prejšnjega člena tega pravilnika znanje študenta, ki izpit opravlja tretjič, ocenjuje izpitna komisija, ki jo imenuje ravnatelj in jo sestavljata najmanj dva predavatelja višje šole.

III. IZPITNI ROKI

12. člen

Roki in postopek opravljanja izpitov se določijo z letnim delovnim načrtom in v skladu z izobraževalnim programom tako, da študent lahko opravi vse obveznosti za napredovanje v drugi letnik do izteka študijskega leta.

Pri tem je treba zagotoviti, da se:

- predmetni izpiti lahko opravljajo najmanj trikrat v študijskem letu, in sicer v 30 dneh po končanem zimskem semestru, v 30 dneh po končanem poletnem semestru in od 20. do 31. avgusta;

- diplomski izpiti opravljajo najmanj v dveh rokih do izteka študijskega leta zaključnega letnika in najmanj v enem roku v 30 dneh po izteku študijskega leta;

- diferencialni izpiti opravljajo najmanj v dveh rokih, in sicer junija in od 20. avgusta do poteka roka za vpis.

Če je z izobraževalnim programom določeno, da se predavanja, vaje in seminarji (teoretični pouk) končajo med semestrom, je treba najmanj en izpitni rok določiti v naslednjih 30 dneh.

Če je v skladu z izobraževalnim programom diplomski izpit sestavljen iz teoretičnega in praktičnega dela, se lahko opravlja v dveh delih, v dveh zaporednih rokih.

Ravnatelj iz utemeljenih razlogov lahko določi tudi izredne izpitne roke. Za študente iz 56. člena zakona o poklicnem in strokovnem izobraževanju se lahko določijo tudi po izteku študijskega leta.

IV. IZPITNI RED

13. člen

Če s tem pravilnikom ni določeno drugače, morajo biti roki, oziroma datumi za opravljanje izpitov objavljeni na oglasni deski šole najmanj 30 dni vnaprej, za opravljanje delnih izpitov pa 7 dni vnaprej.

14. člen

Študent se prijavi k predmetnemu ali diferencialnemu izpitu najkasneje pet dni pred izpitnim rokom, k diplomskemu izpitu pa v roku, ki ga določi ravnatelj. Odjavi pa se lahko najkasneje tri dni pred rokom za opravljanje izpita.

Razpored kandidatov za izpit mora biti objavljen najmanj dva dni pred rokom za opravljanje izpita, razpored kandidatov za ustni del izpita pa hkrati z objavo rezultatov pisnega dela izpita. Roke za prijavo in odjavo od izpita ter razpored kandidatov za izpite v izrednih izpitnih rokih določi ravnatelj.

Študent je lahko razporejen le k enemu izpitu na dan,

15. člen

Ravnatelj lahko dovoli študentu, ki iz upravičenih razlogov ne pride k izpitu ali med izpitom odstopi, da ponovno opravlja izpit še v istem, če to ni mogoče, pa v izrednem izpitnem roku, če v treh dneh po prenehanju ovire, vendar najkasneje v 30 dneh od dneva izpita, predloži pisno prošnjo in dokazila o upravičenosti razlogov.

O upravičenosti razlogov odloči ravnatelj najkasneje v 24 urah po predložitvi prošnje in dokazil v skladu s prvim odstavkom tega člena.

Če se študent pravočasno ne odjavi, iz neopravičenih razlogov ne pride k izpitu ali izpit prekine, je neocenjen. Šteje se, da je izkoristil enega od razpisanih rokov za opravljanje tega izpita.

16. člen

Pisni izpit oziroma pisni del izpita traja najmanj 45 in največ 90 minut. Ustni del izpita traja največ 20 minut, če je izpit samo usten, lahko traja največ 30 minut.

Študent ima pravico do 15-minutne priprave na ustni izpit oziroma ustni del izpita.

17. člen

Rezultati pisnega ali pisnegc dela izpita morajo biti objavljeni najkasneje v desetih dneh po opravljanju izpita, ocena ustnega izpita pa se študentu sporoči takoj po koncu izpita.

Študent ima pravico do vpogleda popravljenega oziroma ocenjenega pisnega izpitnega izdelka v roku in na način, ki ga določi predavateljski zbor.

18. člen

Študent lahko v treh dneh po tem, ko je bil seznanjen z oceno pri izpitu, predloži ravnatelju ugovor zoper oceno. Ravnatelj mora v treh dneh od predložitve ugovora imenovati komisijo, ki najkasneje v naslednjih treh dneh ponovno oceni študentovo znanje. V komisijo mora imenovati vsaj enega člana, ki ni zaposlen na šoli. V komisijo ne sme biti imenovan predavatelj višje šole, ki je študentovo znanje prvič ocenil. Vsaj en član komisije mora imeti izobrazbo, potrebno za poučevanje tega predmeta.

Če študentovega znanja ni mogoče oceniti na podlagi dokumentacije, se študentovo znanje ponovno oceni pri izpitu.

Odločitev ravnatelja in ocena komisije sta dokončni.

SPLOŠNO; TO KAR JE PRI ANGLEŽIH »BACKGROUND«!!!

«SPLOŠNE DOLOČBE« (IZBOR TISIH, KI USTREZAJO ANGLEŠKIM):
14. člen
(Področja ocenjevanja)

Pri zunanji evalvaciji študijskih programov se pri vsakem študijskem programu posebej ocenjujejo: 

– izvajanje študijskega programa in učni cilji, 

– notranja organiziranost in ukrepi za zagotavljanje kakovosti, 

– predmetnik, metode učenja in poučevanja, 

– študenti v študijskem programu, 

– pogoji za izvajanje študijskega programa.

20. člen
(Področja ocenjevanja) 

Pri zunanji evalvaciji znanstvenoraziskovalnega, umetniškega in strokovnega dela se ocenjuje: 

– znanstvenoraziskovalna in umetniška dejavnost, 

– strokovna dejavnost, 

– pogoji za izvajanje znanstvenoraziskovalne in umetniške ter strokovne dejavnosti.

21. člen
(Znanstvenoraziskovalna in umetniška dejavnost)

Pri ocenjevanju znanstvenoraziskovalne in umetniške dejavnosti se uporabljajo naslednja merila: 

1. Na visokošolskem zavodu trajno potekajo domači in tuji znanstvenoraziskovalni, umetniški in strokovni programi in projekti.

2. Visokošolski zavod spodbuja visokošolske učitelje in delavce k prenosu spoznanj znanstvenoraziskovalnega, umetniškega in strokovnega dela ter k sodelovanju s potencialnimi uporabniki rezultatov.

3. Visokošolski zavod ima vzpostavljeno znanstvenoraziskovalno, umetniško in strokovno sodelovanje s slovenskimi in tujimi visokošolskimi zavodi, inštituti in drugimi subjekti.

4. Visokošolski zavod ima vzpostavljena merila za merjenje uspešnosti, učinkovitosti in kakovosti znanstvenoraziskovalnega, umetniškega in strokovnega dela za izobraževalno delo.

5. Visokošolski zavod letno načrtuje svoje znanstvenoraziskovalno, umetniško in strokovno delo ter o njem poroča.

6. Visokošolski zavod ima ustrezno število objav v mednarodnih in domačih recenziranih znanstvenih časopisih, ki jih določa mednarodna praksa glede na disciplino. Visokošolski zavod ima patentne prijave in odobrene patente ter dosežke na področju umetniške dejavnosti, kot jih določa mednarodna praksa.

22. člen
(Strokovna dejavnost)

Pri ocenjevanju strokovne dejavnosti se uporabljajo naslednja merila: 

1. Visokošolski zavod na osnovi pogodb, ki mu omogočajo stabilno delovanje, izvaja različne strokovne dejavnosti.

2. Visokošolski zavod spodbuja zaposlene k objavljanju rezultatov strokovnega dela in k sodelovanju s potencialnimi odjemalci storitev iz gospodarstva in negospodarstva.

3. Visokošolski zavod ima vzpostavljena merila za merjenje kakovosti strokovnega dela in uspešnosti prenosa rezultatov v prakso.

4. Visokošolski zavod letno načrtuje svoje strokovno delo in poroča o njegovih rezultatih.

23. člen
(Razmere za izvajanje znanstvenoraziskovalne, umetniške in strokovne dejavnosti)

Pri ocenjevanju razmer za izvajanje znanstvenoraziskovalne, umetniške in strokovne dejavnosti se uporabljajo naslednja merila: 

1. Znanstvenoraziskovalno, umetniško in strokovno dejavnost izvajajo ustrezno usposobljeni zaposleni.

2. Dejavnost ima na voljo ustrezne prostorske in materialne vire za uresničevanje ciljev. Viri so dolgoročno zagotovljeni.

3. Finančna sredstva za izvajanje znanstvenoraziskovalne, umetniške in strokovne dejavnosti so zagotovljena s srednjeročnimi in dolgoročnimi pogodbami za znanstvenoraziskovalno, umetniško in strokovno delo visokošolskega zavoda.

�WE HAVE TO HAVE THAT!!GOES BACK TO THE TEACHERS


�IT HAS TO BE IN THE COOPERATION WITH MARTIN


�WHAT IS THAT BY IAM??


�EXTREMLY IMPORTANT FOR OUR CURRICULUM DESIGN!!!!!


�WHICH SCALE DO WE USE???


�GOOD
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